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INTRODUCTION 

Distance learning had been used at Polish universities for a long time. However, a noticeable increase 

in popularity of this form of learning was subsequently enforced by the pandemic situation, 

prompted by the COVID-19 virus. Since March 2020, most universities, including the University of 

Silesia, have been organising and conducting distance learning, limiting the number of on-site classes 

to the minimum necessary. The decision on switching to distance learning with the usage of IT 

technologies caused the need to reorganise the educational process, and to quickly switch both us 

and students to the new system and work rhythm, allowing us to open up a new way of conducting 

classes and “domesticating” the new situation, in which on-site contact has been replaced by indirect 

communication with the use of different ICT hardware. In a short period of time, academics had to 

reorient the educational methodology in a strive to adapt to changes, however, in a way that 

includes the goals determined in the educational programme. 

Over a year of distance learning which is behind us, the experience collected throughout this time, 

but also the perspective of the next few months in which we will most likely run classes in this form, 

shows the need to sort the information about broadly understood online learning, the specific 

methodology of work (didactics) connected with it, as well as to specify the rules which should be 

applied while conducting the classes of this type at a university. For this particular purpose, the Guide 

to Distance Learning at the University of Silesia was created. Our aim was to create the compilation 

including the repertory of practical information, guidance and clues for the academics who teach 

distance learning classes. We assume that this type of education requires modifications in approach 

to organising classes, sharing knowledge and verifying learning outcomes. It happens that when 

shifting to distance learning, we want to mirror on-site classes, we use the same methods and 

techniques of work, while not making any adjustments in the way of conducting the classes other 

than the usage of necessary media to communicate with students. The model of work chosen by us is 

specific for online learning which is a form of distance learning or d-learning. It is only by using 

diverse educational methods with the use of functionalities offered by platforms for distance 

learning, as well as different available online apps, that we are able to use the model of work specific 

for e-learning. 

The decision on choosing the formula of classes depends on us – if the methods used by  lecturers in 

on-site classes prove to work well in online work, they will most likely want to stick to them. If, 

however, you are looking for information on proven methods for organising and leading online 

courses, if you need to differentiate your classes by using new tools and work methods used in e-

learning, or you are just curious about the functionalities of distance learning platforms, we 

encourage you to read the Guide. 

In the first part we will present, in a synthetic way, two basic tools recommended in distance learning 

at the University of Silesia – Moodle and Microsoft Teams. We will discuss their functionalities, and 

show their advantages and possibilities of use. 
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The second chapter includes a lot of clues and information about preparing and running online 

classes. We show how to design an online course1 and how to organise time during classes; we also 

refer to the specificity of different classes, showing advantages and disadvantages of different 

educational methods. We advise on how to activate and integrate students during classes, how to 

prepare educational materials, and also verify the effects of studying in the reality of distance work. 

The content of the next chapter brings you up to date with the legal regulations governing distance 

learning. It includes the basic regulations protecting intellectual property and personal data. 

The last two parts are an important complement to the guide: the first of them includes a list of 

additional tools that can be used in distance learning, whilst the latter presents a list of available 

online repositories, bases and resources which we can use when designing and conducting classes. 

The main message of the guide is to ensure that in order to teach online, there is no need to have 

advanced IT skills, as methodological (didactic) background is far more essential here. What matters 

is sharing educational experience and drawing on the best practices, which is why any advice and 

comments that could be useful for other lecturers are valuable to us. 

Please read the guide and feel free to contact us! 

Magdalena Bąk magdalena.bak@us.edu.pl 

Maciej Fic maciej.fic@us.edu.pl 

Sławomir Pytel slawomir.pytel@us.edu.pl 

Jolanta Skutnik jolanta.skutnik@us.edu.pl 

Katarzyna Sujkowska-Sobisz katarzyna.sujkowska-sobisz@us.edu.pl 

Agata Zygmunt agata.zygmunt@us.edu.pl  

 

 

                                                           
1
 By ‘course’ we mean a series of educational meetings of a specific kind, connected by theme 
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I.  CHARACTERISTICS OF TOOLS USED IN DISTANCE LEARNING AT 

THE UNIVERSITY OF SILESIA. 

1.1. MOODLE 

Moodle (Modular Object-Oriented Dynamic Learning Environment) is a modular, dynamic and object-

oriented study environment. This platform allows for creating and administering online courses, i.e. 

managing the whole process of distance learning. Courses created at Moodle platform include  

thematic blocks, which can involve several different activities (graded elements) and resources. 

There are also different additions (plug-ins) broadening the functionalities of this platform. 

The most important functions of Moodle 

Moodle can be used: 

 to create repositories of educational materials 

 as a place to hand in reports/projects in a form of files using the “task” component 

 to create and conduct a test 

 to poll, also anonymously  

 to have a discussion in synchronous and asynchronous form, such as forum, chat or video 

meeting 

 for teamwork, e.g. in the form of a workshop 

 as a class register 

While creating courses in Moodle, you can use three types of resources: static, interactive and social. 

Own study

Static resources 

• URL adress 

• label 

• folder 

• photo gallery 

• book 

• IMS package 

• file 

• page 

Interactive resources 

• H5P activity 

• poll 

• database 

• attendance 

• games 

• voting 

• questionnaire 

• lesson 

• SCORM package 

• Hot Potatoes quiz 

• test (quiz) 

• tasks 

Social resources 

• chat 

• forum 

• dictionary of terms 

• wiki mode 

• workshops 

• BigBlueButton 
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Moodle advantages 

 it is easy to use, the offered programmes are intuitive and friendly, which facilitates the 

creation of courses and adding content to them; 

 you can use it in all operating systems, tablets and mobile devices; 

 it is available for free; 

 it has a Polish version, as well as 190 different language versions; 

 it does not require installing any type of software – all you have to do is use a web browser; 

 it is a scalable system, which can be used by several thousand users at the same time; 

 it allows to share different educational materials, i.e. text files, pictures, films; 

 it creates different possibilities of communicating between the participants of the course (i.e. 

chat, forum, text module that also sends information via e-mail); 

 it allows to control knowledge and abilities acquired by the course participants, including via 

a module that allows to create different types of tests and tasks, as well as to monitor and 

record study progress in real time; 

 it supports the form of education focused on individual acquisition of knowledge by a 

student and their active role in this process. 

You can learn more about Moodle at: 

 https://moodle.org/  

 https://poznajmoodle.pl/. 

The usage of Moodle at the University of Silesia 

To begin working with Moodle, go to https://el.us.edu.pl/, choose the platform of your faculty and 

log in, using the same data as those used to log into USOSweb system. 

All classes, such as seminars, classes or lectures that are planned to be conducted in an e-learning 

form on Moodle, require a specific order of the course. Instructions on ordering the course can be 

found at: https://youtu.be/aW9HNwFeXfs. 

Courses can be prepared as: 

 synchronous – requiring the availability of the lecturer and student at the same time; 

 asynchronous – not requiring contact between the participants of the course in real-time 

 blended – a combination of the two above-mentioned forms in proper proportions. 

Please note: due to technical limitations, the Distance Learning Centre at the University of 

Silesia recommends designing courses in an asynchronous format. 

The contents of the course can be edited by adding different resources or activities. 

Video tutorials presenting different Moodle functionalities are available at: 
https://www.zdalny.us.edu.pl/pl/ksztalcenie/rekomendowane-platformy-do-ksztalcenia-
zdalnego/wideotutoriale. 

about:blank
about:blank
about:blank
about:blank
about:blank
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1.2. MICROSOFT TEAMS 

Microsoft Teams is a platform that serves as a communicator, combining the functionalities such as 

video conference, voice call, chat, virtual meeting space and file sharing. MS Teams is a component 

of Microsoft Office 365. Thanks to MS Teams, students and lecturers can cooperate at any time and 

place, and on any device. MS Teams is integrated with different components of Office 365 (including 

Word, Excel, PowerPoint, OneDrive, Outlook, OneNote, Forms, SharePoint), as well as with different 

popular apps (including Trello, Miro and Quizlet). 

The most important functions of MS Teams 

 Organising and conducting meetings via video conference; 

 Communicating in teams via text messages – chat; 

 Access to common working space, allowing for teamwork. 

The platform allows to manage and conduct meetings by simultaneous usage of numerous available 

functions. 

Own study based on: https://www.microsoft.com/pl-pl/microsoft-365/microsoft-teams. 

MS Teams advantages 

 you can use it on a computer, a tablet, a phone, a web browser, or via apps installed on 

Windows, iOS and Android systems; 

 you can use it to create new teams with different levels of accessibility and possibilities of 

collaboration, e.g. “class”, “community”, “personnel” and “other” teams; 

 it allows teamwork via usage of different forms of communication (chat, videoconference, 

audio call) and by integrated tools, enabling to share resources and co-create materials; 

 it is a stable tool facilitating the conduct of classes in a synchronous form – several people 

can participate online meetings at the same time; 

organising and leading 
meetings 

•planning  meetings 
through a calendar  
integrated with the 
aplication 

•recording meetings 

•sharing screen 

•adapting background 

•raising hand 

•silencing participants 

•live subtitles 

•guest access -  inviting 
people from outside 
the organisation to 
meetings 

 

communication in 
groups 

•audio and audio-video 
calls 

•chat - sending 
messages before, 
during and after the 
meeting 

•priority notifications 
and @mentions, 
allowing to focus 
attention on the 
message 

•"together" mode - the 
same artistic 
background creating 
an illusion of being in 
the same room  

teamwork 

•sharing files 

•synchronous co-
creation and edition of 
files via Office app 

•division of team into 
smaller sections, e.g. 
workshop or project 

verification of activity 
and effects of 

teamwork 

•instructing members 
of the team to do 
tasks 

•maintaining the class 
register 

•generating the 
attendance list 

•organising tests (via 
MS Teams) 

about:blank
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 it proves itself in classes which are to result in team projects (as the teachers we have the 

possibility of stating our preferences regarding the project, the date of finalising the work 

and identifying the type of file that should be sent); 

 It allows to control knowledge and abilities acquired by participants of the course, including 

by integration of MS Teams or Testportal, allowing to create different types of tests and 

tasks, as well as to monitor the progress in studying and registering them. 

You can learn more about the MS Teams at: 

https://www.microsoft.com/pl-pl/microsoft-365/microsoft-teams/group-chat-software 

The usage of MS Teams at the University of Silesia 

To begin working with MS Teams application, log into the USOSweb www.usosweb.us.edu.pl, choose 

“for everyone” bookmark and “Office365 account” icon. 

The instruction on how to activate the Office 365 account and the tips on how to get started with MS 

Teams can be found at: https://youtu.be/1dY8zB6cU20.  

Video tutorials presenting different functions of MS Teams platform can be found at: 

https://www.zdalny.us.edu.pl/pl/ksztalcenie/rekomendowane-platformy-do-ksztalcenia-
zdalnego/wideotutoriale. 
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II. A FEW WORDS ABOUT THE THEORY AND PRACTICE OF 

DISTANCE LEARNING 

2.1 BASIC TERMS 

Synchronous and asynchronous learning 

There are two terms in distance learning that are important. Synchronous learning assumes the 

involvement of students and the lecturer at the same moment (in practice it takes the form of a 

videoconference or a chat), while in case of asynchronous learning, the students and the lecturer 

can be active at different times. Both models have their advantages and disadvantages. When 

making a choice, the focus should be placed on the goals we would like to accomplish when adapting 

the proper form of work. When assuming the perspective of the teacher, the most important 

advantages and disadvantages of both forms of learning should be considered. 

SYNCHRONOUS LEARNING 

ADVANTAGES DISADVANTAGES 

 Possible active participation of students 
and instant reaction 

 Impression similar to participation in a 
traditional class 

 The ease of adapting from on-site to 
distance mode 

 Integration of a group and building 
relations between participants of a class 

 Non-flexible time of class 
implementation 

 The necessity of having a stable and 
efficient internet connection 

 Possible technical issues that hinder or 
prevent the class implementation 

 

ASYNCHRONOUS LEARNING 

ADVANTAGES DISADVANTAGES 

 Freedom of time management – the 
student and the lecturer work at a 
moment that is convenient for them 

 Minimisation of the influence of 
technical issues on the course of a class 

 Individual work rate 

 Active role of students in the 
educational process 

 Limited possibility of participants’ 
integration 

 Time-consuming preparation and 
recording of lectures, especially if they 
are meant to be used only once 

 Difficult process of motivating students 
to work 

 

Apart from the lecturer’s preference, the decision on choosing synchronous or asynchronous model 

should depend on the needs of students: for those who decided to have on-site (synchronous) 

classes when choosing their studies, the choice of analogical form of distance learning is fully 

justified. Asynchronous learning will work better in the case of adults (also in the case of part-time 

students) for whom the flexible work model, adapted to their job responsibilities and their ability to 

individually control the process of learning, is more important. Students gradually adapt to studying 

in the asynchronous learning mode, but the involvement in the studying process, certain 

independence and discipline are the major characteristics favouring the cultivation of the “lifelong 

learning “ (LLL) attitude. Therefore, asynchronous learning methods should be introduced gradually
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to give students time to adapt to the new form of studying, and to work out the attitude allowing 

them to study effectively. The specificity of classes is also important, including the topic, the need to 

interact on the student-lecturer level, as well as the assumed learning outcomes. The bigger the need 

to interact in real time, the more useful the synchronous model becomes. 

 

Blended teaching 

Distance learning can be carried out entirely in an online form, but there are also different mixed 

forms available. The most frequently used is blended teaching, which focuses on conducting a course 

in such a way that most classes are designed as on-site classes, and the rest in distance learning (in 

different proportions – usually 50%:50% or 75%:25%). This form of learning brings very good effects, 

because it allows to combine the best features of on-site learning with the advantages of distance 

learning. 

Hybrid learning is regarded as a separate and the most difficult form of distance learning. In Polish, 

the term blended teaching is usually translated as mixed or hybrid learning, and these two terms are 

treated like synonyms. In English literature on the subject, hybrid learning describes the situation in 

which during the class part of the group is in the class with the lecturer, and the rest is participating 

online. For this reason, effective usage of hybrid studies requires much more experience, because 

during one class, a teacher has to organise and coordinate different types of activities at the same 

time. In particular, it is the organisation of interactive elements of class, e.g. teamwork, which is a 

great challenge in hybrid learning. It usually works in the following way: the teacher divides students 

that are in the class with them into groups, and students who participate online are also divided into 

groups – it does not change the fact that the monitoring of how the groups are working in the 

classroom and online is not easy. 

The concept of hybrid learning in distance learning is implemented differently in case of laboratories 

and other practical classes (including practical art classes). Usually this type of class is conducted as 

follows: students participating in on-site classes perform a task or experiment under the lecturer’s 

supervision, while the students participating online watch the whole process, asking questions, 

taking notes etc. In the next week, the roles change and the students that previously participated 

only online have the ability of doing laboratory work, whereas their classmates are observers of the 

whole process. In this case, you should pay more attention to find a way to maintain the focus of the 

students that participate online. The usage of this form requires equipping classrooms and 

workrooms in specialist equipment for video conferences. 

You can learn more at: 

https://www.codlearningtech.org/PDF/hybridteachingworkbook.pdf. 

2.2 A FEW TIPS 

1. The clarity of cooperation rules matters 

It is very important that students should get clear information about both organisation of the 

course and the rules of cooperation with the lecturer. They must know how they can contact 

the lecturer and when they can expect an answer from them. Any issues related to the rules 

about:blank
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of cooperation in distance learning should be written down in a contract agreed with 

students, which is always available to look into inside class materials. All instructions to the 

task should be formulated in a clear (ideally measurable) way, and the structure of the whole 

course (including the passing rules) should be transparent and understandable for the 

students. 

2. Unity makes strength 

The feeling of belonging to a group strengthens the students’ motivation. Take care of their 

feeling of unity and make them feel as if they can influence the shape and quality of classes. 

The statements of students of the University of Silesia surveyed in summer semester of 

academic year 2019/2020 have proven that their feeling of isolation was one of the biggest 

problems discouraging them from distance learning. 

3. Dear teacher, do not disappear! 

Teacher’s presence and personality are as important in distance learning as in on-site 

learning. You should consider how you want to be present online (conducting synchronous 

learning, doing online consultation, participating in forums, answering the students’ 

questions and commenting on their work). 

4. Technology is just technology 

The quality of distance learning does not only come from the attractiveness and diversity of 

the tools used, but also from a well-designed course and effective methods of work 

employed. Avoid using too many tools or platforms; choose one or two which will allow you 

to create and conduct courses in the subjects that you teach. Focus instead on the right 

design of online classes, keeping in mind that if they are to be effective, they cannot be just a 

simple transfer of the classes that were done before in classrooms into the virtual space. A 

lot of problems pointed out by students and teachers in surveys on the topic of distance 

learning are a result of the attempt to fully transfer on-site classes to distance learning. An 

example could be a recurring complaint of students about the lack of conditions for distance 

learning in the case when family life does not allow them to participate in classes for a couple 

of hours on a daily basis. Such problems are inevitable if we assume that 8 hours a day have 

to be spent in online classes on the average. With the right planning of courses, using all 

available e-learning and distance learning tools, such difficulties can be significantly reduced. 

5. Students have a voice 

It is worth listening to the students and trying to look at the courses you have designed and 

conducted through their eyes. What may make it easier for them to learn? Which solutions 

are effective for a specific group? Even during the course it is worth modifying it, and you 

should do it – remove the elements that did not work out and try some new ones instead. 

The sense of agency and the awareness that you have influence over the shape of classes are 

some of the factors strengthening the motivation of students. 

2.3. LET’S START FROM THE BEGINNING - WHAT SHOULD YOU REMEMBER 

ABOUT WHEN DESIGNING A REMOTE COURSE AS A LECTURER? 

When you already have a plan of an on-site course, including specific goals to be fulfilled, the range 

of knowledge and skills that your students should obtain, as well as the rules of credits and exams, 

you should consider how to reshape this project into a distance learning course that may be 

conducted. The basic issues that should be considered are as follows:
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1. Consider what type of online communication should be selected. Are you deciding on the 

synchronous learning, asynchronous learning, or maybe a combination of these two forms? 

In the latter case, you should plan which components of the course will be synchronous and 

asynchronous. It is worth thinking about the proportions between these two forms, types of 

activities, tasks and exercises that you will offer to students, and plan the proper place for 

them within the course. 

2. When designing classes, take into consideration the goals assigned in the module and use 

the proper methods of their implementation, based on the use of distance learning 

methods. It is worth remembering that certain types of goals correspond to specific 

strategies. It is different to verify remotely whether a student understood and remembered 

the studied content or they can analyse, judge and apply the solutions and techniques 

presented by the lecturer in practice. Therefore, different methods of learning and verifying 

the learning outcomes match different types of goals. The most convenient solution is to 

format the goals in operational terms. Planning measurable educational goals is an 

advantage of this solution. 

You can read more at: 

https://www.pcdzn.edu.pl/wp-content/uploads/2017/05/pedagogika_cele_operacyjne.pdf  

3. Think about the role you assign to students in your online class. Do they only have to do 

their tasks, listen to lectures and read the materials sent? Or maybe the most important 

thing for effective learning will be to solve the problems proposed by the teacher based on 

the available sources and in cooperation with the group? Take the chosen form of distance 

learning (synchronous or asynchronous) into consideration. 

4. Consider how you want to be present online. Do you actively conduct classes in real time, or 

limit your online presence, designing the class so that your presence is not necessary in a 

bigger time frame? The teacher’s involvement, evidenced by their online presence (in 

different forms), is important for students and also reflected in their involvement in learning. 

The more visible the teacher’s involvement, the more likely the students’ involvement. 

5. Determine how a student will receive feedback. Will it only be information from the teacher 

(in a form of written reviews, online conversations, recorded comments etc.), or do you also 

want to form a plan that involves students giving and receiving feedback from one another, 

which requires including proper activities in the plan of your course? 

6. Determine the work rhythm: individual, group or mixed. In the case of a synchronous 

course, it will usually be group rhythm (the whole group carries out the appointed tasks at 

the same time, and students have some sort of freedom in organising their work, however, 

they are obligated to work through the same task or/and problem in a given week). 

Individual rhythm is more natural for an asynchronous course, and it is rarely used in formal 

education. However, you may want to plan some parts of the course that students will be 

able to do at their individual rate, individually deciding on the moment of their 

implementation – elements like these should be placed in a detailed plan, of course. You may 

consider designing a solution that will take a mixed form – partly in groups, and partly 

individual as the most appropriate one. 

about:blank
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7. Prepare the education materials and the form of class adapted to them. For the purpose of 

the courses we will either have to prepare new materials, or rework the existing ones. It is 

worth remembering that they should be diverse (text materials, iconographic, audio, video 

materials etc. The links to usable materials can be found in the Additions section). For this 

purpose we can use the available applications (you can find a summary of such applications 

in the Tools to support distance learning section). However, do not forget that technology is 

not the aim in itself: if the quiz on MS Forms proves itself for our purpose, there is no need to 

look for another new application. Please remember that it is not advisable to overload 

students with homework. The students of the University of Silesia surveyed in academic year 

of 2019/2020 indicated that some lecturers had a tendency to assign incomparably more 

homework in remote education than during classes conducted in a classic manner. 

8. Choose the verification method of learning outcomes (it should be compatible with the one 

provided for in the programme catalogue). Exams and credits await students at the end of 

the course, but the decision on the verification of learning outcomes influences the way in 

which you design your course, i.e. establish the aim and choose the educational methods. 

Before planning the whole course, it is worth thinking whether in the distance learning form 

it will be necessary to propose a modified (if possible) form of obtaining a credit, e.g. a final 

essay or group project instead of the final test. Please make sure that relevant information 

was shared with the students – it is best to use the syllabus approved by USOS. 

2.4. WHAT’S WITH THE TIME? 

When choosing synchronous learning, lecturers often get tempted to “faithfully” transfer their 

traditional “on-site” classes into the virtual space. Sometimes this transfer (with a slight adjustment 

of the methods and materials) works out, but in many cases it is an impossible and ineffective 

solution. One of the biggest problems that lecturers have to face when transforming their “old” 

courses into a “new” distance learning form is time management. The traditional 90 minutes’ 

running time that you are used to requires thorough thinking and planning in distance learning. If you 

have decided to spend 90 minutes entirely in the synchronous mode, the lesson plan suggested by 

the experts may look as follows: 

15-20 minutes lecture, explanation, presentation 

30 minutes group task (separate rooms or channels) 

15 minutes presentation of group task results (all students together) 

20 minutes the harder task to be performed based on the obtained 
knowledge and skills (all students together) 

5 minutes summary, Q&A session 

Source: S. Moore, Interaction and active learning online, lecture 22.09.2020 
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You can, however, use the flipped classroom strategy and combine asynchronous learning with 

synchronous learning. In such a case, part of work (introduction to the materials in a written or 

audio-visual form containing information and knowledge necessary to solve a given task or problem) 

is performed by students individually when it is convenient for them. Then, during the meeting with 

the lecturer in real time, they solve a given problem or carry out a specific task with support of the 

teacher who simultaneously supervises the learning process and identifies the elements that should 

be explained or additionally clarified. The synchronous meeting in that case may last up to 90 

minutes (but it can be shorter). The effectiveness of distance learning cannot be measured by the 

number of minutes spent in front of the screen. 

2.5. LECTURE – A JEWEL IN THE ACADEMIC CROWN 

Lecture, as the basic expository method, is the form traditionally oriented more towards sharing 

knowledge (not towards active participation of the listeners); it proves itself in the form of recordings 

prepared in advance and shared with the students. This solution also has its technical advantages, 

because lectures conducted in larger groups of students can potentially cause technical disturbance 

in online transmission. Many teachers who decided to conduct online lectures in the summer 

semester of 2019/2020 complained about talking to “black icons”, as students, either due to 

technical issues or for other reasons, decided not to turn on their cameras. The lack of eye contact 

with the listeners was difficult for many teachers and made the lecture conducted synchronously just 

a different form of “talking to a computer”, as the process of recording lectures has often been 

called. Of course, recording lectures in advance is a much bigger time burden than conducting them 

according to the schedule via video-conference (this form in principle is close to on-site type of work 

of an academic lecturer). However, it is worth remembering that recorded lectures are “a reusable” 

material. Therefore, in the case of fields of science in which the increase of knowledge is not 

achieved quickly, and it is not necessary to update the contents in each semester, such efforts may 

be beneficial in a longer perspective. The sharing of materials raises a red flag regarding the 

copyrights and the allowed usage (you will find more information on this topic in the Distance 

learning and the law section). 

In the below tables, three most basic approaches to distance lectures were summarised (together 

with the most important advantages and potential difficulties connected with them). 

 

1. Lecture as an audio or audio-video recording (asynchronous component) and real-time 

connection for question and answer session (synchronous component)* 

BENEFITS PROBLEMS 

● opportunity to view the recording at a 

convenient time 

● adaptability to individual students’ 

perceptual abilities (they can listen to 

difficult parts several times, return to 

overlooked content, pause if they are 

tired etc.) 

● time-consuming preparation of the 

audio-visual version of a lecture 

(especially if presented only once)** 

● the need to overcome certain mental 

barriers – not everyone feels 

comfortable on the “small screen” 

● the need to have the appropriate 
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● minimised risk of technical problems 

● question and answer session provides 

students with personal contact with the 

lecturer and an opportunity to ask about 

particularly interesting or 

incomprehensible issues  

equipment, software and technical skills 

necessary to prepare and record the 

lecture 

*Note: it is worth recording lectures in short (15 minute) episodes. This is beneficial both for 

students (who can find information more easily), and for the lecturer (in the future it will be easier 

to supplement or modify only part of the lecture, without the need to re-record the whole) 

**Note: sometimes it is possible to avoid time-consuming preparation of lectures, because you can 

try to record a lecture conducted in a synchronous formula – if the lecturer is satisfied with the 

effect, they will gain ready-made material for future use. 

2. Lecture in the form of a highly detailed presentation with audio commentary (asynchronous 

component) and real-time connection for a question and answer session (synchronous 

component) 

BENEFITS PROBLEMS 

● students can view the recording at their 

convenience 

● the form of a detailed presentation 

allows for good structuring of the 

lecture, in the case of complex content 

the presentation allows for a detailed 

discussion of the elements of a larger 

whole, whose pace a student can adapt 

to their own needs and skills; in the case 

of some subjects, this can be much more 

effective than a traditional lecture 

● this type of presentation increases active 

student participation – as opposed to 

passive listening to a lecture  

● question and answer session provides 

students with personal contact with the 

lecturer, as well as with an opportunity 

to ask about particularly interesting or 

incomprehensible issues 

● recording a commentary for a 

presentation is not done in front of the 

camera, so this type of form should 

arouse less mental barriers 

● the finished “product” is suitable for 

future use 

● preparing this type of presentation is 

time-consuming 

● the need to use a variety of graphic 

materials, music, film, which 

complement the narrative of the 

lecturer, may not only be difficult to 

access, but also uncertainty may arise 

over their use in the teaching process (in 

terms of intellectual property 

protection, having the appropriate 

software etc.) 
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3. Real-time lecture (synchronous mode only) 

BENEFITS PROBLEMS 

● the work rhythm, time load similar to 

that in on-site mode 

● from the students’ point of view, this 

form is the closest to the one they know 

from the lecture halls 

● this form is more effective for smaller 

audiences 

● potential technical issues (especially in 

the case of large groups of recipients) 

● in the case of traditional lectures, which 

are focused only on the transmission of 

content and do not engage students, if, 

in addition, these are lectures aimed at a 

large group of non-integrated listeners, 

students may, not only for technical 

reasons, decide not to use cameras, and 

speaking to “dark windows” may be 

uncomfortable for the teacher 

● passive participation of students in 90-

minute lectures in front of a monitor 

(often through no fault of their own) 

severely limits the effectiveness of 

learning 

*Note: To help students focus, you might ask them to take notes together (this task must be 

arranged by the teacher: specific roles assigned to specific groups of students). To accommodate 

students’ perceptual abilities and, at the same time, to reduce the teacher’s discomfort when the 

cameras are turned off and the students are unsure whether they are still following what is being 

said, it is good to introduce interactive elements (e.g. a short task to check their understanding of 

what has just been communicated). 

2.6. The more, the merrier. Methods of student activation in remote work 

The same as with contact teaching, we can expect more student engagement and activity if we keep 

a few basic things in mind: 

✔ Clearly define the rules for collaboration in remote classes and your expectations 

✔ Strive to create a friendly atmosphere 

✔ Take care of the group integration so that students are more likely to share their insights 

and collaborate with their classmates 

✔ Listen to students’ suggestions and expectations, and allow them, where possible, to co-

decide on the teaching-learning process, and thus to take responsibility for it. 

1. Create an environment that encourages remote working: 

✔ Discuss the rules of collaboration with students. In addition to the traditional elements of 

course content and credit requirements, these should include rules for working online, e.g. 

cameras on or off, muting of microphones, raised hand icon and how to use it, use of 

chatrooms, etc. Knowing these rules, students will be more comfortable in our “virtual 

classroom” and will find it easier to participate in the activities we have planned. Remember 

to establish these rules together with the students and to make them comfortable for both
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sides – the teacher and the learners; it is a good idea to write the rules down in the form of a 

contract and keep them in the course materials so that they are always easily accessible. It is 

also a good idea to refer the participants of didactic meetings to the savoir-vivre of online 

meetings available at: https://us/edu.pl/savoir-vivre-spotkan-online/ 

✔ Take time to integrate the group. This is especially important if you will be working with 

students with whom you have never met before, and it will also happen – especially in the 

first years of studies– that these groups will consist of students who do not know one 

another; therefore, do not skip the “getting to know you” component, and design exercises 

that allow students to briefly tell you about themselves or show you what they like and what 

they are interested in. 

An example diagram of possible integration activities is shown below: 

Before 
beginning the 
course 

 

 

 

 

 

At the 
beginning of 
the course 

 

 

 

 

 

During the 
course 

 

 

 

 

 

 

 

 

Based on: K. Zarate, Teaching remotely. College of education guidebook. 

The University of Illinois at Chicago, Version 3, August 17, 2020, online access: 

https://las.uic.edu/about/administration/remote-online-teaching-resources-fall-2020/ [20.10.2020]. 

Invitation to the class sent by the USOS system containing the 

necessary data on the organization of classes 

An online survey where students can express their remote 

learning needs (based on previous experiences as well as their 

individual situation) 

Drawing up a contract establishing the remote cooperation rules 

(based on the survey results and lecturer’s experience) 

Activities that allow students to introduce themselves (e.g. using 

a padlet, where it is possible to create short business cards – also 

with graphic elements – for each participant of the activity) 

Encouraging questions (“Raise your hand” option in MS Teams 

helps with this, but chat can also be used to ask questions) 

Regular online consultations 

The use of teamwork with both educational and integrating 

functions 

The use of group work 

 

https://us/edu.pl/savoir-vivre-spotkan-online/
https://las.uic.edu/about/administration/remote-online-teaching-resources-fall-2020/
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2. Use activating teaching-learning strategies, methods, and techniques, place students in groups, 

introduce elements of project work 

✔  Many of the traditional activation methods used in contact classes can be successfully 

applied to remote work. 

✔  It worth using different forms of group work, both synchronously (separate rooms or 

channels in MS Teams and editing shared documents using the “Conversation” option so that 

students can communicate during this task) and asynchronously (e.g. via group chat). For 

examples of group work forms, see the table below: 

JIGSAW 

The students are divided into groups and each 

student is responsible for a particular issue or 

one aspect of it. Each student develops “their” 

issue and then shares their knowledge with the 

rest of the group. 

PEER TUTORING 
A strategy in which one student is a tutor for 

their colleague or for a group of students 

THINK-PAIR-SHARE 
Students first analyse the problem individually, 

then in pairs, and finally share their ideas with 

the whole group 

BUZZ GROUP 

Students are divided into pairs or small groups 

to discuss an issue in a short period of time. For 

example: before asking a particular student a 

difficult question, you might give the whole 

group 5 minutes to discuss it in pairs. 

PYRAMID 

Students are given 7 options (statements, test 

questions etc.) and each must individually 

choose 5 among them. Then they compare their 

choices with a classmate and justify their choice. 

In pairs, they must reduce their choice to 3. Then 

they compare their choices with another pair 

and together choose 1 option, which one 

student presents to the board, justifying the 

choice. 

 

✔  The project method is also used to build group relations. During the project, students carry 

out a number of activities (partly on their own, without teacher’s constant supervision), and 

their effect is the final result. The teacher’s task is to design the task, assist and advise, and 

finally evaluate the finished result and the process that led to its creation. Project work 

requires intensive teamwork, which can be done remotely.  
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You can read more about using the project method in higher education teaching at: 

https://repozytorium.amu.edu.pl/bitstream/10593/13708/1/SE_34_2015_Bozena_Zajac.pdf 

 

✔ The simplest solutions such as using varied teaching materials, discussing interesting and 

surprising examples, assigning participants to specific roles (asking questions, designing 

tasks, arranging group work, etc.) also serve to activate participants. 

3. Peer review can also be a way to engage students in activities, combined with effective feedback. 

This strategy can only be successful if the learners feel safe and trust each other. In remote classes, 

this strategy should be introduced gradually, as the group becomes integrated. 

PEER REVIEW 

BENEFITS PROBLEMS* 

● developing teamwork skills 

● shaping the ability to analyse the effects 

of one’s own and others’ work, and to 

evaluate it adequately 

● facilitating the improvement of 

performed work (peer support) 

● familiarising students with evaluation of 

their work 

● a well-implemented peer review system 

can lead to a reduced burden on the 

teacher, who can use partial student 

assessments to determine the final 

grade 

● unawareness of this form of assessment 

● students’ inability to evaluate the results 

of their work (this difficulty can be 

minimised by preparing detailed and 

clear evaluation criteria similar to those 

used by the teacher in advance) 

● inability to work effectively in a group 

Based on: A. Wedeł-Domaradzka, A. Raczyńska, Jak skutecznie prowadzić zajęcia na platformie edukacyjnej. Poradnik. 

Krajowy Ośrodek Wspierania Edukacji Zawodowej i Ustawicznej. Warsaw 2013. 

*Note: all the difficulties mentioned above are encountered in the initial stages of using this 

method when it is new to students. Its consistent implementation allows learners to master both 

assessment and group work principles. 

about:blank
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2.7. How to prepare online learning materials and not go crazy? 

 

Easy access to all course materials that students gain is an unquestionable advantage of online 

learning. Presentations, texts, podcasts, videos, recordings, results of group work, etc. can be 

published in one place, and students can use them at any time. When selecting the material in terms 

of content, it is worth remembering to divide it into basic (obligatory) and additional content, which 

is introduced by links to various types of extended and supplementary materials. Occasionally, 

students have complained about being overloaded with work and having too much material sent to 

them for individual study. One way to minimise such problems is to clearly separate the basic 

content and tasks mandatory for each student from the additional ones, which are an extension of 

the discussed topic, chosen optionally. When teaching remotely, it is good to use varied materials 

(audio, visual, interactive etc.) – they meet different needs of the recipients and allow for different 

learning objectives. 

In our current situation, facing the need to develop several courses in a remote formula usually from 

the scratch, we may not have the opportunity to develop all materials ourselves. Check whether the 

relevant materials are available on the web. The resources described in the Additions section may be 

helpful. 

Using ready-made teaching materials raises concerns about copyright infringement. Basic 

information on this subject can be found in the Distance Learning and the Law section and at 

https://www.zdalny.us.edu.pl/pl/ksztalcenie/e-learning-prawo. 

CINiBA also offers assistance in acquiring text materials and has launched a Digital Teaching Library 

that provides scanned materials for online classes: 

https://www.ciniba.edu.pl/wiadomosci/987997-dydaktyczna-biblioteka-cyfrowa-us. 

2.8. The art of evaluation or exam session is not as black as it’s painted 

 

In remote learning, as in contact learning, the choice of the form of verification of learning outcomes 

depends on what is being verified. 

WHAT IS VERIFIED? SUGGESTED REMOTE VERIFICATION METHODS 

KNOWLEDGE 

(facts and concepts that a student must know) 

✔ quiz (e.g. using the functionalities of 

Moodle, Quizizz or Socrative)*. 

✔ test of closed or mixed (open and 

closed) tasks, e.g. using the 

functionalities of Moodle, Forms or 

Testportal*). 

CONCLUSION 

(students use their knowledge to solve a 

problem) 

✔ test with open-ended questions 

✔ written work on a given topic 

✔ presentation 

✔ case study which requires the student to 

apply the acquired knowledge to solve a 

https://www.zdalny.us.edu.pl/pl/ksztalcenie/e-learning-prawo
https://www.ciniba.edu.pl/wiadomosci/987997-dydaktyczna-biblioteka-cyfrowa-us
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specific problem 

✔ open book examination 

SKILLS 

(students use their knowledge and skills – critical 

thinking, ability to argue, questioning to get the 

job done well) 

✔ live session 

✔ recording 

✔ solving a specific problem during an 

exam (authentic assessment) 

RESULT 

(students use their knowledge, inference, and 

skills to produce a specific outcome) 

✔ project (individual or group) 

✔ written work 

✔ portfolio 

ATTITUDE AND MOTIVATION 

(students’ attitudes and beliefs about the 

learning process, cognitive curiosity, ability to 

select information) 

✔ reflective journal kept in various forms 

throughout the course 

✔ interview 

*Note: more tools to administer tests are described in the Tools to Support Distance Learning 

section. 

The least effective forms of verification in remote learning are tests. On the other hand, methods 

such as open book exams, projects, portfolios, problem-based written work and case studies are very 

suitable for remote courses. 

It is also worth considering (at least at the stage of making arrangements with the students) to 

replace the final assessment, if this is allowed by the method of verification of learning outcomes 

specified in the module description, with several partial assessments resulting from the verification 

of learning outcomes conducted during the semester. Moving from testing to formative assessment 

helps to better control the learning process, as the student is given information about what may 

have to be improved in order to make subsequent stages of learning more effective at each stage of 

the learning process. The teacher, on the other hand, can see whether the students have mastered a 

particular part of the material, which is important for teaching subsequent parts of the course.  

III. Distance learning and the law 

 

When conducting a process of remote learning, you should have basic knowledge of the legal 
situation in this field. When thinking about the legal conditions of distance learning, take into 
account the laws that allow you to conduct classes in this formula, but also to act in accordance with 
the law when conducting remote learning, especially in the context of intellectual property law, or 
personal data protection regulations. The former issue, distance learning in the case of academic 
studies, is regulated by generally applicable and internal University of Silesia regulations. In the 
former case, the basic legal act is the Regulation of the Minister of Science and Higher Education of 
27 September 2018 regarding studies, according to which academic classes may be conducted using 
distance learning methods and techniques if the following six prerequisites are met: 

1) the instructors are prepared to deliver the course using distance learning methods and 
techniques, and the delivery of the course is continuously monitored by the university;

http://isap.sejm.gov.pl/isap.nsf/DocDetails.xsp?id=WDU20180001861
http://isap.sejm.gov.pl/isap.nsf/DocDetails.xsp?id=WDU20180001861
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2) access to IT infrastructure and software enables both synchronous (real-time) and 
asynchronous (any time) interaction between students and lecturers; 

3) teaching materials developed in electronic form are provided; 

4) students have the opportunity to consult with the instructors; 

5) verification of the learning outcomes by the students takes place through ongoing 
monitoring of their learning progress; 

6) students have received training in preparation for participating in these courses. 

If you have not taken part in distance learning course – contact the Distance Learning Centre at the 
University of Silesia. 

The Regulation of the Minister of Science and Higher Education on studies stipulates that in the 
period from the date of declaring an epidemic emergency or a state of epidemics until the end of the 
semester during which the emergency was cancelled, classes at studies may be conducted using 
distance learning methods and techniques, regardless of whether this has been provided for in the 
curriculum. The regulation also indicates that in the case of classes forming practical skills, distance 
learning methods and techniques may be used as auxiliary support. 

Intra-university rules for the implementation of the learning process at the University of Silesia in the 
winter semester of the academic year 2020/2021 are defined in the Decree of the Rector of the 
University of Silesia No. 171 of 5 October 2020. The rules for the implementation of classes using 
distance learning methods and techniques, developed at the Faculty of Law and Administration of 
the University of Silesia, may also be helpful in preparing classes. 

Irrespective of these regulations, when educating remotely, it is also worth remembering the basic 
regulations on intellectual property law: 

✔ to illustrate your own teaching content, you can only share material that has already been 
distributed (original or translation); 

✔ you can publish link to sites, but only to those that are in open access (without bypassing any 
possible security features or allowing access to sites such as subscription sites); 

✔ you cannot scan or share with students other people’s work (textbooks, articles) to which 
you do not have the full copyrights. CINiBA offers assistance in acquiring text materials by 
launching a Didactic Digital Library, which makes scanned materials needed for classes 
available online https://www.ciniba.edu.pl/wiadomosci/987997-dydaktyczna-biblioteka-
cyfrowa-us. 
In case the teaching material you need is not available in the didactic library, you can scan 
the necessary parts and make them available to students on the relevant platforms; 

✔ remember to make all copyrighted materials (your own and other people’s) available 
exclusively using the tools recommended by the University of Silesia in its internal systems 
(Moodle, MS Teams, USOS), indicating both the creator and source; 

✔ you can provide students with links to websites, but only those that are freely accessible to 
the public, without circumventing any security measures; 

✔ when making your own materials available to students, remember to limit the possibility to 
copy them as much as possible – use all possible means to make students aware of copyright 
protection: talk about it, label them “All rights reserved” or “Copyright by…”, make them 
available only for a short time etc.; 

✔ if you are giving a lecture or an exercise in synchronous mode and do not want the audience 
to record it, clearly articulate your expectations; 

https://el.us.edu.pl/cko/
http://bip.us.edu.pl/sites/bip.us.edu.pl/files/zarz2020171.pdf
http://bip.us.edu.pl/sites/bip.us.edu.pl/files/zarz2020171.pdf
https://www.wpia.us.edu.pl/attachments/article/15189/zasady%20realizacji%20zaj%C4%99%C4%87%20z%20wykorzystaniem%20metod%20i%20technik%20kszta%C5%82cenia%20na%20odleg%C5%82o%C5%9B%C4%87%20WPiA.pdf
https://www.wpia.us.edu.pl/attachments/article/15189/zasady%20realizacji%20zaj%C4%99%C4%87%20z%20wykorzystaniem%20metod%20i%20technik%20kszta%C5%82cenia%20na%20odleg%C5%82o%C5%9B%C4%87%20WPiA.pdf
about:blank
about:blank
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✔ do not hesitate to ask for help from the staff of the relevant university units – the Student 
Service Centre, Scientific Information Centre and Academic Library  etc.; 

✔ remember that students have the right to use protected works for private use (art. 23 of the 
Act of 4 February 1994 on copyright and related rights), which in practice means that, 
according to the law, they may record your speech or make a copy of the materials, and do 
not have to delete them after the end of the class. However, they should do it in agreement 
with you, but in no case should they disseminate them without your consent. 

✔ remember that if you decide to prepare a course for your students that consists of excerpts 
or a collection of materials, which are not your own and copyrighted for an entire semester, 
then Article 27 of Copyright Act will apply, i.e. the inclusion of works in textbooks, excerpts, 
and anthologies. In such cases, the author is entitled to remuneration. 

And finally, a handful of personal data protection tips, i.e. how to protect privacy during distance 
learning. Remember that remote learning and the tools used for this purpose create new risks 
related to personal data protection. Therefore, follow the basic rules: 

✔ you can work using your own computer – GDPR does not forbid the use of private equipment 
for professional work; 

✔ if you use equipment owned by the University of Silesia, do not install any additional 
applications or software that are incompatible with the University’s security procedure; 

✔ since you are not a separate data controller, use only the tools indicated by the University of 
Silesia (Moodle, MS Teams, USOSweb); using other tools carries a risk of losing control over 
the content (due to poor security measures and the lack of relevant legal regulations); 

✔ when contacting students, use the USOSweb, which provides greater security than using e-
mail, and rules out previously common violations, such as sending mass mail with all 
addressees listed; 

✔ optionally, use a business e-mail account to contact students, but avoid using personal or 
confidential information in the subject line of the e-mail; 

✔ carefully check the sender of the e-mail – pay attention to the attachments you receive – do 
not open any attachments from unknown sources or senders; 

✔ before sending an e-mail, make sure that you are sending it to the correct addressee, 
especially if the message contains any personal or sensitive data; 

✔ when using a webcam (during activities carried out away from your permanent place of 
work, e.g. from your own flat), make sure that your privacy is protected as much as possible. 
For example, you can use background effects in the MS Teams application; 

✔ keep operating systems, antivirus, antimalware and anti-spyware software up to date.
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IV. Tools to support distance learning  

Tools to help summarise and verify knowledge 
Kahoot – platform used for creating online tests and quizzes that are solved in real-time. 
Website link: https://kahoot.com 

Quizizz – a tool for creating tests, you can also use the already existing database of quizzes. 

Website link:  https://quizizz.com 

Forms – application available in the Microsoft Office 365 package, correlated with all applications of 
the package (for example with MS Teams) allows generating quizzes and tests – closed, open, and 
multiple-choice questions, which can be assigned to a specific group of students. It also contains a 
convenient function of tasks related to longer written assignments – a student can write a final 
paper, an article, or an essay in a file generated in the application; all changes are saved on an 
ongoing basis, and after completing the task, the student sends it to the lecturer. The lecturer has 
access to the file only after the student has submitted it; they do not have access to it at earlier 
stages. The lecturer sets a deadline for the task (several minutes or days). 

Website link: https://www.office.com 

Testportal - application integrated with Microsoft Office 365, which allows to create and share tests, 
and analyse the results. Compared to Forms, Testportal offers greater question editing capabilities, 
question randomisation algorithms, restrictive time limits, supervision of test solving (each test 
abandonment is recorded) - live monitoring, as well as in-depth analysis of results and statistics.  

Website link: https://www.testportal.pl 

Socrative - free application for creating quizzes and tests. It is a very convenient mechanism: tests 
are generated quickly and the software is very clear. Tests can either be run in real time, or students 
get certain time to complete them. The tutor sets up a virtual classroom for their group (up to 50 
people in the freeware version), where they publish materials, conduct tests and collect students' 
work. The menu is available in English only. 

Website link: https://www.socrative.com 

Classmarker - platform for creating tests and quizzes online. It enables the development of tests 
consisting of both open and closed questions (single or multiple choice). The platform settings allow 
for a random selection of test questions, time limits, and immediate feedback. In the freeware 
version, 100 tests per month are possible. The platform allows for collecting students’ work. The 
menu is available in English only. 

Website link: https://www.classmarker.com 

Google Forms - tool used to create tests, surveys, and quizzes. It allows you to use ready-made 
templates or create your own, for example, to design forms containing closed and open questions. 
The created form can be sent via e-mail or as a link, also to recipients who do not have a Google 
account. The lecturer is able to view the collected data with real time updates. The tool is available 
after logging in to a Google account. 

Website link: https://www.google.pl/intl/pl/forms/about/ 

https://kahoot.com/
https://quizizz.com/
https://www.office.com/
https://www.testportal.pl/
https://www.socrative.com/
https://www.classmarker.com/
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Tools to support group activation 

Mentimeter – tool to be used in a multimedia presentation, involving the audience who use their 

phones to answer questions, and the answers given immediately appear in the presentation, ready 

for discussion. 

Website link: https://www.mentimeter.com 

Padlet – is an application in which we can collect materials together with students and create 

different knowledge bases. The division into individual boards helps to select content and organise it 

accordingly. 

Website link: https://padlet.com 

Miro (RealtimeBoard) – application used for creating various forms of cooperation with a group, as 

well as for planning individual stages of a given project. Team members can work together on a given 

project; collect relevant information and materials in a designated file. The menu is available only in 

English. 

Website link: https://miro.com/signup/ 

Scriblink – virtual whiteboard that provides various functions such as mathematical formulae, 

symbols, graphics files, as well as drawing and writing tools. The menu is available only in English. 

Website link: http://www.pearltrees.com/u/704293-scriblink-online-whiteboard 

Mindomo - tool for creating mind maps to help describe complex issues or projects. It can also be 

used to present ideas and activities. The application is equipped with a presentation mode. It also 

enables adding multimedia files and external source links to created diagrams. The menu is available 

only in English. 

Website link: https://www.mindomo.com 

https://www.mentimeter.com/
https://padlet.com/
https://miro.com/signup/
http://www.pearltrees.com/u/704293-scriblink-online-whiteboard
https://www.mindomo.com/
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Tools and applications for planning and managing the learning process 
 

Planner - application for planning and managing tasks available in Microsoft Office 365, correlated 

with the calendar available in the same package, allows for outlining the teaching process with the 

specification of individual activities. 

Trello - allows you to plan your own work and work of your team. With the help of task cards, it is 

possible to specify all stages of work on a project, assign tasks to particular people, and set deadlines 

for their execution. With the help of a work table created for a given project, it is possible to plan not 

only the stages of work, but also the expected results of cooperation. Most important functions are 

available in the freeware version of the programme. 

Website link: https://trello.com/pl 

Doodle - appointment setting software. It allows you to create online surveys that are used to select 

appointments from the suggested dates. 

Website link: https://doodle.com/en/ 

Platforms for educational resources and subject materials 
Google Drive - allows you to upload Word and Excel files, freeware, has no limits on the size or 

number of users of a given file. In addition to accessing materials, it allows for editing and completing 

them together. It is available after logging in to your Google account. 

Website link: https://www.google.com/drive/ 

OneDrive - application available in Microsoft Office 365. It allows you to store and share files with 

any number of people. You can use it after logging in to a Microsoft Office 365 account. 

Website link: https://www.office.com 

Closed group on Facebook - if you have decided to contact the group via Facebook, you can create 

closed groups and invite participants of given activities to them. Only those invited to the closed 

group will have access to the materials posted there. You can attach files of various types (up to 

100MB) in the form of posts. The Facebook group also allows for live streaming. 

Website link: https://facebook.com 

Screencast-O-Matic - software used to transfer videos from your computer desktop. This tool is 

useful for recording video tutorials, lectures, or presentations. In the freeware version, the software 

allows you to record up to 15-minute movies in MP4, AVI, or FLV to be published in HD resolution. 

Website link: https://screencast-o-matic.com

https://trello.com/pl
https://doodle.com/en/
https://www.google.com/drive/
https://www.office.com/
https://facebook.com/
https://screencast-o-matic.com/
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V. ADDITIONS 
Library collections, online repositories 

CINiBA online – the virtual library of the Scientific Information Centre and Academic Library allows 

you to order copies of publications from the collections of the University of Silesia libraries. 

Website link: https://www.ciniba.edu.pl/wiadomosci/987992-funkcjonowanie-biblioteki 

Wolne Lektury – free library of fiction; works available in various formats, as well as audiobooks. 

Website link: https://wolnelektury.pl 

Polona – the largest digital library in Poland that is administered by the National Library. 

Website link: https://polona.pl 

RE-BUŚ - repository of the University of Silesia 

Link: https://rebus.us.edu.pl/ 

Databases of online courses, lessons, and exercises 

TED - site presenting short speeches and lectures in various fields, presented in English. 

Link: https://www.ted.com/ 

Coursera - database of free online courses in various fields from universities around the world. 

Link: https://www.coursera.org/ 

Khan Academy - free online lessons, courses, and exercises, available in Polish. 

Link: https://pl.khanacademy.org/ 

Lectures on the Internet - freely accessible database of lectures, debates, and interviews on popular 

science, social and political issues to watch and listen to online. 

Link: https://wszechnica.org.pl/ 

Other 

Otwarte zasoby - guide to digital knowledge resources available under a Creative Commons license. 

Link: https://otwartezasoby.pl/ 

Digital Libraries Federation - collections of Polish cultural institutions online. 

Link: https://fbc.pionier.net.pl/ 

Persée - for Francophiles looking for texts on anthropology, philosophy, history, linguistics, social 

communication, literary studies, political science, economics, geography, pedagogy, law, psychology, 

sociology, and art. 

https://www.ciniba.edu.pl/wiadomosci/987992-funkcjonowanie-biblioteki
https://wolnelektury.pl/
https://polona.pl/
https://rebus.us.edu.pl/
https://www.ted.com/
https://www.coursera.org/
https://pl.khanacademy.org/
https://wszechnica.org.pl/
https://otwartezasoby.pl/
https://fbc.pionier.net.pl/
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Link: https://www.persee.fr/ 

Google Arts and Culture - collection of artworks that can be viewed in detail and in an exhibition 

context; documents, films, and manuscripts from the archives and resources of the world's major 

cultural institutions.  

Link: https://artsandculture.google.com/?hl=pl 

Interactive Museums - complete list of museums whose collections can be viewed digitally or toured 

virtually.   

Link: https://artsandculture.google.com/partner 

FINA - library of films, film posters, and photographs from the resources of the National Film Archive; 

to be used as an illustration of class content. 

Link: http://www.fn.org.pl/pl/page/269/zbiory-online.html 

Freesound - repository of audio samples under a Creative Commons license; over 400,000 sounds 

and sound effects to download for creating your own compositions, tracks, and background music for 

animations, presentations, speeches, etc. 

Link: https://freesound.org/ 

  

https://www.persee.fr/
https://artsandculture.google.com/?hl=pl
https://artsandculture.google.com/partner
http://www.fn.org.pl/pl/page/269/zbiory-online.html
https://freesound.org/
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